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. . Teacher Corps Interns at Washington Elementary School have expressed 

\ ' - ^ . ^ . 

a desire to imp!rove their skills in %he area of teaching reading. To this 

end, several consultants are being brought in to give deriionstration lessons 

on how to effectively teach reading development skills to inner-city elemen- 

tary school children, * • 

II - Pre --Assessment 

Observations of and^iscussions vlth Teacher Corps interns, team 
leaders and teachers have indicated a need for almost all interns to improve . 
their teaching skills in the are^ of helping students to develop reading 
skills. 

II I - Instructional Objectives 

interns vill observe a reading specialist engaged in demonstration 
teaching to develop the reading skills of a group Qf eight elementary students 
After the lesson, interns and the specialist vlll discuss the techniques and 
materials utilized during the lesson. Intems""wi^l observe and discuss a 
series *of lessons in this area including demon st rat ion^on: 

1. Sow to teach initial sounds 

2. How to teach blend recognitions ' 

3. How to introduce blend families 
h. How to teach vowels. 
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IV - Instructional Techniques and Alternatives 



> The reading specialist will demonstrate a number of techniques 



.including having student"^: 



1. Verbally repeat words from a sight 
vocabulary list; 

^ , / 2. Practice saying and writing beginning 
words ; 



\ 



V - Materi/als 



3. Identify and underling blends and 
vowels in groups of words; 

.Play word games and solve word puzzles. 



Reading spec4.alists will utilize a variety of materials 'including 

chart;s, word games, written exercises and verbal games. Some of the specific 

/ 

blends and words discussed during one seminar are shown below. Interns m 

this seminar observed and discussed a reading specialist's lesson on how 

to teach students to write the initial blend sounds of bl, cl, fl, gl, pi 
r 

and si on a group of phonograms. 

The words^ and sounds taught included: ^ 



Exercise 1 
(identify blends) 



Exercise 2, 
(fill in the blanks >- 



black 


fly 


green ^ 


bl ack 


gl ade 


brush 


drop 


spot 


bl ock 


gl ide 


scar 


small 


play 


cl op 


pi an 


skirt 


glad' 


prize 


cl ap 


gl ot 


cry 


snow 


sta;rt 


fl ip 


si \m 


crown 


fruit 


slow 


fl op 


$1 im 






true 4. 




3l ed 


• ") 


(i 
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Exercise 3 
(practice -pronouncing ) 



bl. 


br 


sc 


cl 


cr 


sk 


fl 


' dr 


sm 


•gl 


fr 


sn 


Pl 


Sr 


sp 


si 


pr 


~ St 




tr 


SV 



In the lesson J elementary students were also asked to identify vowels in 
the word groups. 

The Dolch Sight Vocabulary List was utilized in* this particular lesson. 

» ^ 

VI ~ Post-Assessment 

55&atri leaders, teachers, university personnel, reading specialists 
and other rntems observed and encouraged each other to employ in their 
daily teaching at least some of the tecitiniqUes demonstrated during the 

^ r 

seminars. Each intefn is expected to try to implement at least two of the 
demonstrated techniques and report on how well they worked at a later seminar 

VI - Remediation 

Interns requesting individual help in implementing these and other 
reading techniques will be accommodated. 

VII - Intern Feedback 

Intern feedback oh the ' effectiveness of the techniques tried will 
be systematically solicited "and discussed at a later seminar on "Evaluating 
the Development of Reading Skills." 
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post-test ^ \ 

i 



check results 
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I, Rationale " , ; ' 

.Reading is defined in various ways by tn^ny Authors and it .is often described . 
in terms ranging from the simple to the complex. At this point you are ^ot 
ready to accept any one author's point of view and It is highly possible that you 
never "iJilX. It is hoped that as you interact with the Teacher Corps Program, you 
will develop certain understandings which will help you to d^onstrate exactly 
what reading means to you. It is significant to note that reading is a task which 
must be accomplished if otte is to function as a literate person. 

On the following pages you will be given brief glimpses of the four fields 
of reading. Each field is a 'part of the total reading grogram in the elementary 
school. These four fields are: Basic Developmental reading— Reading, in the 
Content Fields-Recreational Reading— and RemediarEeading. Children have n'eeds. 
which must be met in each field. It is ojll> fitting and proper that each intern 
• be acquainted with what is involved 'inyeach field. 

'Ob 1 actives (Long Range) 



1. Each Intern should be able testate in his or her own words- a definition 
of teading and defend this definition with research and examples from 
the classroom. 

2. Each intern, should be able to prepare a lesson plan in wrlt:ten form. 

' The lessor plan must include behavioral objectives, concepts to be devel- 
oped, materials, references and resources and measurable evaluation 
techoiques. . ^ ► 

3. Each intern should be able to discuss either verbally or In written form 
three textbook series. This discussion should include philosophy behind 
the series, names -of persons or authors involved, general approach qf the 
textbook, kinds of reading activities used and aids for the teacher. 

A, Each intern should be. able to identify and write about some major trends 
in trading instrwctlon and Intelligently discuss each trend. 



ObiecMv.es (Long Range) cont'd. 
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5. ^^aeh Intern will display a knowledge of reading materials for learning 

experiences by verbally discussing these, materials and using ^these* materials 
V and usipg these materials during class sessidns* i> 

6. ^Each intern should "be able to describ.e at least thr^e methods of teaching 

reading; he must demonstrate at least one situation using one of . the 
methods described. ' * . . ^ ' 

7. Given an objective and^several test items, each. intern should be able to 
select those test items which measure the performance stated in the ob- 
jective. ' 6 



Immediate Objectives 

1. From your past experiences write a definition of reading as you see it now. 
V Do this in twenty-five words or' less. 

2. Given a sample lesson plan, identify the objectives, concepts to be devel- 
oped, materials, references and resources and evaluation techniques. This 
written activity will take 15 minutes, 

3. <;iven one basal reader each intern will write the names of the authors, the 
publishing company, the copyright date- and the title 6f the book. 

t-* » • ' 

; A. Given a list of current 'trends in reading instruction, each intern will 
, stiect one and decide when he or she wants co report on it to the group, 

5. Given three pieces of instructional material each intern' will tell what 
situations , these materials could be used. . ^ ^ 

6. Given a list of reading methods each intern will identify those methods 
he is acquainted with. He will tell them in class. ^ 

\y . ■ ' 

7. Given a sample test each inteia will pick out those items which measure 
the performance stated in the objective. 



ERLC 




LIFE RELATED -READIHG 'INVENTORY 



A Personal Xook At Your Reading Behavior 



1// Do, you read a newspaper eacti day? ,Yes ^o^ ^ff yes, whicli sectlon(8) 

do you enjoy most? (Check. V) . * ' , { 



4 



ja* General news 
Jb. Sports 



c* Editorials 



_d. ^Advertisements 
^e.- Comics 



f. Want ads 



* g « ' Society 
^h «> Gossip column 



2. 'What n6vel have you read lately 



3. Can you ^recall a story you enjoyed while in elementary school? tes Ho^ 

A. Jn high school did you really enjoy your literature classes? Very inuch_ 



A lit;tle Not a,t all 



lit^ 



5. Do ipM like to read stories to children? Yes JJo_ 



6^ List three weekly or monthly magazines which you "read often. 

I- ^ i 

3. - ' 



7. S^ck home do you visit the library often? Yes So_ 

8. Do you hold a public library card? Yes J\o . 



9. Do you dip and file short passages,. poetry, recipes, .etc. from magazines' 

and newspapers? Yes ' >- N o ^ 

10- Do you enjoy working crossword pu^les? Ye s )^o . 



11. Do you enjoy wortf games suotr as scrabble? Yes NO 

12 • Have you had many experiences which involved reading to an audience? 
Yes No ^ I f yes, list two such experiences. ' 



Life Related Reading Inve n tory ^ , ' ^ Page 2 

13* Have you developed an Intejfest In a specific kind of reading? Ye s . ' K o 




14* in reading a passage, story, etc. do you sometimes engage in a mental argument 
with the author? Yes Ko ^ ; " ' . , 

15* Wljat type of escape reading do you engage in? Check (V) beloy 

^1* Storle% of * loW and romance . ^ - . 

2. Mystery etories <p 



^3. * Movie magazine^ 



Jt. Catalogs, of all kinss- 



/ 5 ^ Dirty stories 



16 • Can you derive humor from cartoons? Ye rf ' N o 



17* Do you have certain readings from the Bible and other sources for sj^ltual 
renevdl and self 'rejuvenation? Yes No_ 



ij^maga 



18. If you are a parent, have you initiated a 'monthly magazine reading program 
• for your child* or children? ,Ye s » _K o . „ \' 

19. If you are a parent 'do you monitor .the TV programs which your child or 
children view? Ye g , N o . * . 

20. Can you read if -a radio or TV is on In the room? Yes N o • ^ 

' /\ „ ■' ■ ' - \ •■ 

^ ' : For Score - 



For Positive, Answers 



20 r ' ^You have well- establishfed reading 

babits 

-15 . — i —You are in the process of establishing 

• • ^ effective reading habits 

10 * — 2- ^Your reading habits will tell on you 

5 ^ — ,^l«^Your reading behavior needs , » 



modifying. 

• / 



THL- FOUR F IELDS OF READIKG^ 



There are fo\i fields of reading instruction;* basic Velopmental readine; readjLng ' 
ia thfi contend fields (geography, history, ^sciencd etc.). recreational ^reaSing. ^dl . " 



remedial reading-. • ^ " . ' ' ^ • • * ^- ^- f f 

• • • • • _ . » It 

^ -Basic Reading This is by far the -most important, b.ecaose it is designed to te^<W 

■» " . ' ♦ ' ^ * ^ * * * ^ 

the basic skills". It is generally' taught ^iti the elementary, sphoql through the use of r . 

* * . . . * ^ . \ ' ' ' ' 

a basal reading program. This' program generally /encompasses grades one through 
6nd ^metimes grades one thVough-'eight. • Each^ac^er sho^'jd become thwbughly familialr . 
"vith the iTasal programCs) used m his^-^f^er school setting. The modem basal reading^ 
program id- e<inplete with -teacher' 8 giTideUootis . cJiiWren's workbooka, filn>s, "tap^s, >ig 
pictures, charts, Vord cards and tests, ^ . ' - t ^ * ; 

'./■■■ ( 



^Relding In The Content FieWs— In tfe^ education profession, the -rerm content- 

'fielSs reading usually, refers to the r.eading qf books devoted'to special fields such as " 

; , . • ' . . • V ' v^.- 

geography, science, history, mathematics, etc. Vocabulary in the- content fi^^s is . 

• more difficult than in. tRe basal, reading program; new .terms are introduced faster and \ 
wit^i- fewer repetitiohs. Children need def Initrguidance in handling reading ifl the 
content fields. • • • 



Recreational Reading— This suggest the kind of- reading which bringi new lite to - - 
the reader, perhapp . f rom* twp direction^.. Such Reading ialght offer counsel to help a< 
.person to face life, by instilling a higher l4vel' of asplratl^sl Equally it mi^h^.hfeip . 
tk 'individual escape' from life's daily cares. "The acjid"; test 6f any ' readingr pfdgrm Is" 
whether or not 'the children in ift or graduked frttm it r^^d for themselves. There^s - 
littae vaiu^e in developing" competent reading ability unless it is voluntarily^ put. to useV 



Remedial Reading (Corrective Reading) Reading designed with a particular 
• ** - 

child In mln In terms of his own weaknesses and strengths Is referred to as remedial 

. ^* 

reading; The child Is helped to correct his' weakj^esses and capitalize 'upon 
hla strengths whlle^lnq?trovlng his reading 'ability, 'Hla self-image is greatly 
l^x:oved through the teacher Vs;' use of . "what he can'do" order to help him' 
achieve some degree of success in what w^6* formerly near .impossible, i^Thls is the 
guidance point of view in reading) adapted from: * 



^ — ^ 



r 
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Reading References for Your Consideration 



1l. Way, Lillian, Teaching Cl\lldren to Read,. New York, The Ronald Ptess Company, 

^ 



1, Betts, E, A,; Foundatione of Reading Instruction ; New York; American Book Co*; 
. 1957; Ch, XXI Discovering Specific Reading' Needs - . 

2ff Bond, Guy L,; ^nd Tinker, Miles A,; Reading Difficulties ; Their Diagnosis 
and Correction , .'New York; Appleton-Century-Crofts; 1967, Ch, 3 
"Adjusting Instruction 'to ^d^vidual Differences" 

3. Gray, William S,; On Their Own Tn Reading ; Chicago, Illinois; Scott Foresman 

and Company^ 1960* ^ ' ' 

. V >~ • . ^ ■ ■ ^ 

4. Huck, Charlotte S, and Kuhn, Doris; Children's Literature in the Elementary / 

•School , Dallas, Texas; Holt, Rinehart and Winston Company, Inc. 1968 
: Chapter 9, /C ^ 

I ' 

5* McKee, P§ul; Reading, A Program of Instruction for tl^ Elementary School s 

Boston, Houghton Miflin Company • 1966 ^ \ //^^ 

\ '.''/■/ 

6, Smith, Nlla Banton; Reading Ingtructlon for Today' 8 Chll{h:.eru Englewood Clifjf / 

New Jersey; Prentice-Hall; 1963. , . .!.( '■->< 

* ■/ . • \ 
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Step 1. Aal'Qr.^ 



^In planning a SKILL^gJiBici'fi^^ ; 
each child 'in her ciM^-^kiii^^^^^^^. .'-z!^ — . 4 , .'^-"S^r 

informal orSj^^^^^dCn^^lil^ntat^ of eac6 pupTr^tB IlK^^^ . 

first step in preXr^^is^g' fallures^^ appra!feg,£l^_a* teacher 

may discover each'^hil'd'^Cl) free r^d^n]^ ieyia,i, (,2) J^st:^uctional\ reading iWelv , 
. and (3) fxustti^t^%)cn v^adirig^^level..-^^^^^/ /^^Y • IIT - " * - * • _ 

, . ^Tfae FreQ Re^fng ^ Levg l is that Jjodic level at which t^gad ll&d^^ia^ 
witli.,ease conjjJlej;^ ^md^rstandi^gl^'^^Jlls \% the I'eveJ^ a'^'^whidJSTiTa^ 
tensJLye sypplempfitary residing find unsijpefvis.ed libfairy reading* for ^^ti^^^j^i2^^^^^-^- 
or for" inforro^tio/r along "^he TipeS ,<$f7his own interests. / ' "T^'*- i'^^'-'-v^ ^?7^^7 • 

The foliowirf£*standards will he£p^ teacher to identlfy.^tlie fi^eTt^dfLti^ie^l 
of e^ch pupil: , ' ' /V : \A <'V'^-'*'' ^ 

Comprehension > The pupil is abltf '^^make a 90 per cent compreherisioiy score 
on both thought and fact questionS;»\^ ^ ' ^ " • " 



based 



, ^ Vocabulary > Th^ pupii is able to p^o^ounce at least 99 out of every 100 ' 

running \70rds , ; ^ ' . - ' ^ 

Oral Reading > The child reads orally in a natural conversational tone. His 
reading is rhythmicar^ and 'properly phrased. ^ ' ^ \ 

Tensions * The ehi4d i^free from tensions (indicated by frowning, squirming, \ 
pointing; , and twitching.) ^^^^ * ' . 

The Instructional Readin g -Level is the highes^ book level at .which the pupil is 
abl^ to read with success under the teacher *s guidance . It is tlie level at which 
the t63eher begins* p ^rposefui, teacher-directed reading. For this work^ pupils 
shoul'd Jfe divided into two or three gtoups according to their reading needs. 

ppYp" . , tte following standards will help the teacher to judge the child's instructional . 

r^eidin^.level;^ ; ' , j cL J ^.C^ ' I ' ' ' ' 




95 out of eye^ 100 running words. 

conversational 



\ 



, ^ ^ . ' * ^ J^^^^ 'Ori^ReatfAn ^iftie ja^Ji&'^Hquid be able ,^p'^ead^ orally /a con 



♦ V. ^'^'-^ Tension's > The^ child- is relaxed and free froip tensit^nB./ / /, 

% "^^^^^^^he^Sxv^ Level is the bo,dk level at lAi^ch'jdhe c^iild "bogs dow^'* 

. T ' J^ecaiise .b^B JlS^ u^h^e xo comprehend, wfiat he is tryiqLj^,J[;o read. The teacher^ m^Ves no 
"TT" tjse of thM leveli tbtjshe st\oul^ be awarieu of the f^cHt that such a level ^^i^ts, v^^r 

... - because it is at^hj^s level that the child acquire§'imde^irable habits and. attitudes i« ^ 
^'/^•-^ ' * " ^ . - " ^ /\: ' ' 

The fpllgwing. criteifi^. ^i<i the teacher in identifying ^jc|iild*s fpistration level': 

-V Comprehension ♦ The child' ^n^kes a le^s than 50 per cent comprebension^^acpfjeL^ • 

- T ' base4 on bifrth^f^ct -an ... .. \ 

; . ^ V ^r^^^'«'^^rr - The child failfe\ to pronounce accurately l^-or-Tfiofie wprds- but of 

T ' , every^lOO bmn^ Vords. \ • '. ^^J^" I ^ \ '\ ; , • / - * . . ...n-. . 

Oral Readied The ^c^^il^ jjea^f^ jielrkily r in an unnatural yoice, with mafiy sub- * 
stitutions^ brd.ssions^^'itod'crepE^tition^,?^ - . . j - ^ j. 

Tensions. The cjiild gives ev^de^ees of tensions through finger jiointing,. 
• . * frbwniJig> erratic Sody mdvem^htisj 'and; faulty .br^^h ^/ - 

^ ^See Foundations of readi^rrirstrjaction i"^irb3jLt -BeVts> American Look Company, jV 
-*/ [ ne^^^Yor-i:., 19A6. $4.5C. ^F-^'^V alcmehtary lecfchcr should^read' this beol^* - , 1' 
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READIIJG SKILLS 



A; ^^IJNDERSIP^DING IDEAS: ^ Four Types of Comprehension " 
. "1. Recalling details stated ^ in the coate^t . - 
,'2. Infferxing details. - ' 

; / ' 

/3* be^teftdiT;ktn^ }ahetheT a 'statement ;ts true. 
- ^ A. '/Giyini^. ^eo6^^^ of article. 

/ INiE,RPfelNq''?pEA$ .Five Types ofXfcitical Thinkihg 

,\sU jPredlctlng/du^^me^I:^ 77" \ ~' * - 

./Making .potnparisonsv ^ . 
^. Drawing conclusions. 
4. Seeing relationships * 



S'. Evaluating the content 



a. Determining type of content. 



>4>. Distinguishing fact from opinion. 



-.,.v^C. 'ORGANiUNG IDEAS: Five Types of Organization 

1. cX'€^?ifyin£ information — listing items about a topit 

; • - • 

2. Ariranfeing !irelated itiems in sequence 

. * / ^ ' > . f ' * 

a. ' Ey^nts in'tJrder of happening. 

b. * I 'Items, in orcfer \of impdrtance. 



• *'J ; 



3. Seltett ingrain ideas^^-^and subheads. 



A . Summarizing w 



Si 

r 



a. Select bj^sti^'^entendefsv which summarize a paragraph, 
section,'* t?r*4x^Clcle.^\\ 



ERIC 



b. VJrite^b^uimnacy 'fe,entencebVlEor paragraphs, section, or 



irticlev % V ' . . » 



AO 



5. Outlining 

a. Main head and subheads given » pupils find paragraphs in 
• ' content wiich match each subhead. ^ 

jb* Outline given, pupils find paragraphs of text which 
match each subhead 'given* 

c. Kain headings given and subheads listed. Pupils fill 
'in. outline by writing subheads under correct headings. 

d. Incomplete outline giving two or three main headings 
Subheads to be filled in by pupils. 

UNDERSTANDING WQRD MEANINGS : Seven* Ways To Get Word Meaning 

1. "Matching words with picture. 

1. Itetching words and definitions. 

3. Inferring meanings from context clues. 

A. Inferring meanings from word-fonr clti^ (prefixes, suffixes 
roots, compound words, contracslo^isy; 



The teacher shoul^'watcl^or all these signs of tensions • She should stop working 
with a pupil when tpnsions^be^in to interfere v;ith the child's reading. 

Taking an Inft^rmal Oral Reading Inventi)ry 

Material Needed , | A well-graded series of readers containing story material which 
is free from technical. or highly specialized terms should be used, IIY WEEKLY READER 
could i>e used to gdod advantage ^ince content is of interest to all children; it is 
available at six different reading levels; and readability is controlled. 

Procedure , Select (lassages (one or two paragraphs in length) at each book level 
so that the child mky start his reading at a level at Vhich he can read with 
confidence, • ' . 

Have the child reati each selection orally at sigh£ in response to a motivating 
question. 

When the pupil has finished readin? any one selection, (1) ask him one or two 
fact questions to disclose his ce^mprehension of the selection read, (2) ask him 
one thought-type question to check his ability to draw inferences. 

In most cas.es by following the above procedure, the teacher may estimate^ the 

three reading levels for each pup4.1 in a short time, 

\ 

Step 2. A Silent Reading Jnventory , 

A silent reading test which diagnoses the basic reading skills of each pupil 

f 

should be given next, ' • 



After steps 1 and 2 above are carrievi out^ the teacher is now ready to set up 
a skill development program which can meet her children's needs and can bring 
success. To carry out a successful skill development program, new materials are 
needed. Such materials are now" available, ' ' 




,5* Recognizing antonyms and synonyms • 
6* Classifying words under different headings* 
7. Studying words With more-jthan one meaning* 
STUDYING WORDS 



GRADES 
2-6 

r-6 

^3-6' 



E* STUDYING WORDS: Fifteen Methods .of Word Analysis arid Dictionary 

Skills 

1 

• 1* Word analysis 

a. Recognizing initia ^consp nants* 

b. Recognizing phonetic parts* ^ 
c* r Finding a little word in a larger word, 
d* Recognizing compound words* 
e* Wordbuilding; adding £, ed, inR > er, est * 
f • Recognizing basic words in derived words* 
g* Monosyllabic words: 3 ru^es for. vowels* 

h. Dividing words into syllables* 

i. Commonest prefixes and suffixes* 
2* Dictionary skills* 

a* Alphabetizing* 
b. Syllabication 
c* Vowels, accent, guide words* 
d* Respelling for pronunciation* 
e* Pronunciation key* 
f. Definition — multiple meanings. 



1-6 
1-6 

1- 6 

2- 6 

1- 6 

2- 6 
3/6 

3- 6 
3-6- 

3- 6 

4- 6 
A-6 

6 
6 
6 
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A pro-ram of rc.dins instruction which pro>ddes for adjustment to ^ 
individual differences v/ill reduce the incidence of disability cnses. V'ith the best 
of te3chins,hoi;ever, there uill be an accasional pupil who is in trouble in^his 
efforts to lenm to read, i For your benefit a Classification of Reading Difficul- 
ties is offered below. These have been" suggested by Bond and Tinker. . 



A. 



CyvSSIFICATION. OF Rii/iDIWG DIFFICULTIES 

Deficiencies in basic comprehension abilitie's ^ 

1. Liiidted meaning vocabulary 

2. Inability to read by thou-jht units. 

3. Insufficient sentence sense ^ 
4.. Lack of the sense of paragraph organization 

5. Failure to appreciate the author's organization 

laulty word identification and recognition^ 
1. Failure to use context and other irteaning clues 
2 ineffective visual analysis of xvords, 
' 3. Lijnited knowledge of visual rtructural,and phonetic elements. 
U. Lack of ability in aiKiitory,blending or visual synthesis.. 
'5, Overanalytical. ^ . ' . 

p, Analj'zing knovm 'fords 

b. Drealcing yorSs into too -lany ' oarts. 

c. Using letter by letter or spelling attack. 

6. Insufficient si;?ht vocabulary. 
• 7, ibccessive locational errors 

a. Initial errors ; . 

b. M'.ddle errors 

c^ ending errors ' - * , 

i . , ^ 

*C. In-Appropriate directiolial habits 

1. Orientational confusion ^'ith ^^ro^d8• . ^ 

2. TranspocitioAs 
3,1: aulty eye . • lovements . 



anong vrords.^ 



D. i^oor oral reading ' 

1. Inappropriate eye-voice span. 

2. Lack of phrasing ability. 

3. Unfortunate rate and timing. 

4. iiifKjtionally tense oral reader. 

u. Li:aited in special* conqjrehensi on abilities. 

1. InabUity to isolate and' retain f:^ctual information. 

2 . Poor roadiag -to organize 

3. Iriefiedtive reading to evaluate. 

4. Insufficient in reading .to interpret. 

5. Llaitsd proficiency in reading to appreciate. 



F. Leficiencies in basic study- skills. ^ , , v v. j :^ 

1. Inability to, use aids in locating materials to be read. \ 

2. Lack of efficiency in using basic reference material, . . I. 
p 3. Inr-decuacies in using mr.ps, ;raphs, tables and other visual :naterials 

4. Liiaitations in techniques oi* organizing material reaa; 
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a. efficient in ability to qdapt to needs of content fields, 
1. Inappropriate application of comprehension abilities. 



(Continued on p. 2) 



'2. lAi.iited kncAdedgo .of specialized vocabuL^ry. 

• 3# Insufficient concept development. » * 

« 4t Poor knowledge cf symbols r^xid abbreviations. ' , ' 

. Insufficient ability in the use of pictorial and tabular material. ^ 

6. Difficulties tdth organizatioh. - . / 

7. inability |to ^^djust rate to suit the put'poses and the difficulty of 
faa'terial. * . 

i 

H. Leficiences in rate of comprehension* 

!• Inability to adjust rate. y 

2. Insufficient si-^ht vocabuL'^ry. . \ • ^ 

3» Insufficient vocabuI;Ty knoiTled^e and comprehension. ^ . 

U. Ineffectiveness ,in v^ropd recognition. 

5» i^in^ an overana3ytical resder, 

• 6. Insufficient use of context clueQ. 

?• l^ck ^f phrrising# 

8.. Usinj crutches. ^ 

9# Unnecessary- voc&lization. 

10. Inappropriate purposes 

~- ■ ■ — , f 

i<jte: A child's re^dinj disability t/ill not be corrected in the remedial 
periods alone. He must extend his remedial reading exp riences into his independent 
uoric. Ahe level of difficiVty of material used for independent woj* shoiiOit be, 
<5onsidejrabi^ easier than Ihat vjiiicH is .studied during the remedial lessons." ' 



r s you observe j children in. the classrooms of your school^ record 



any deviations from nonaal^ readingbbbavidor Generally thesd deviations fall 
into a pattern. \ study of ^^each child^s deviation p^ ttem '.dill aid you in de- 
signing the necessary correc^ve measures. i.emember:OUH 5L1PE^SIS IS OW .HhT,TH3 
CIaSSROOi; TE CHC.t C/.N DO TP HJLP , .;c« CHIIO LIPAOV^ HIS AIVDUIS D2H/.VI(Sl. • 



posT-ffiST ":. ' .■ " . 

DIRECTIOIB: READ EACH FRAME AND FlU IN fflE NEEDED WORDS. RAISE YOUR SLIP AT fflE RIGHT J 
TP CHECK YOUR RESPONSES (Do not raise the slip until test is,ccgnpleted) ^^"^ 



1^ A program designed to teach basic reading skills is. called 



/ 



Children haw a n^ed to use basic reading skills in the 



" 3. A heavier vocabulary load is required in the 



basic 
development 
al 

reading 



content fie 
fields 



content 
fields 



S. Voluntarily\selection of reading material should be the outcome 



of 



recreational 
reading 



.5, child with a reading problem should be helped to improve 



his, 
self , 
Image 



6. * Ihe. teacher 'should watch for signs of 



in a child with 



readirjg 
problems 



7. Ihe 



is the hlgheslfe. 



* book level which a child is able to read with^ 



ins true ticitlal 
reading 
level 
success 



diagnosis < 



is an important part of 



observation 
classroom 



9. Chil^en need to experience ' in 




uccess 
^- reading 



10, Ihe key to a successful reading program in the elementary school is 
the^ . ■ ^ . ■ 



For clarl/icfltion return to ; the. page entitled Ihe Four Fields Of Reading and ^ 
n , • ^ ^ 

the section on A fekill Development Pl-ogram in Reading*** 



teacher 
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OBJECTIVES OF ELEMENTARY EDUCATIOH 

Taken froBi: 

^Elementary School Objectives 

Nolan C, Kearney 

Russell Sage Foundation t 1953 



Goal Recomnended : 



1. Physical Development > Healthy and Body Care 

2. ' Individual » Social and Emotional Development 

3. Ethical Behavior » Standards » Values 

4. Scoial Relations 

' 5. The Social World (The Natural Envlroment) 

6. The Social World 

7. Esthetic Development 
*8. Conanunlcatliin 

9. Quantitative Relationships 

The goals of education are considered in terms of « 
desirable behavioral changed , 

Maj.or Behavioi^al Categories: 

Knowledge ^nd Understanding ^ 
Skill and competence 
Attittule and Intere9t 
Action Pattern 

Determining conditions are those conditions that surround 

the child and his learning. They are not- goals but are 

conditions that limit or lncrea8e|the possibilities of 

achieving the goals. They control the nature and extent 

of the educational experiences of children, these conditions 

determine the direction and limitations of the child's education. 
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REFERENCE SYSTJEM DESCRIPTION: L.A.C. - R. 
COMPONENT: Language Arts and Reading 
MODULE: Skill Development - Reading ' 
DEVELOPER: Dr. Robert Schmatz 6 Mrs. Janet 
DATE OF DEVELOPMENT:^ Fall 1971 



Module #R-006 



Objective 

The student will be able to demonstrate knowledge of word 
recognition difficulties, \ 



PrereqiAisite 
None 

Preassesstnent 



Given seven types of word recognition difficulties, the student 
will design exercises useful in correction?. 

Instructional Activity ' * ' 

1. Read Chapter 7^in Zintz. 
> 

\-2, For each difficojilty below give several different* 
^ exercises you wouid use in correcting the problem, 

a. Insufficient sight vocabulary 

; 

b. Failure to use meaning clues 

4 . " . ■ ' 

.c. Ineffective vis\ial* analysis of words . , 

d. Limited knowledge of word parts 

^ ■ 

' e. Lack of ability to 'Synthesize 

^ • • « " \ 

f. ' The overanalytical reader 

g. Excessive locational errors 

' Post Assessment . , ^ 

Send exercises to instructor af1;er comparing and discussing 
them with your peers. . " 1/ 

Remediation 

Re-read Chapter 7. ' ^ • 

Re-do the Instructional Activity with guidance from the 
instructor. ' . ^ 



Objective 



Module #R-:007 



4 



The Student will be able to 5 show knowledge of ' ientation. 
difficulties. 

Prerequisite ^ • 

None ' V " ' ^ „ ^ 

Preassessment . . * 

None ^ ' *\ 

0 

Instructional Activity * . * . 

1. Give the nam^^ of two standardized reading tests which . \^ 
' would be useful in diagnosing orientation difficulties* 

2. DesQrj.be several activities useful, in eliminating ♦ 
these problems in children. * - ^ ^ 



Post: Assessment^- 



Send activities to instructor after comparing and discussing 
them with your peers. ' - * ' ^ 



Remediation , * - 

'Locate a discussion of orientatioh dif f iculti-es in a ^ 
professional ' text and review it. 

Re--do the Instructional Activities above.. 




Module #R-008 



Objective . 

The student will be able to demonstrate knowledge of the 
development of basic study skills, 

P^rerequisiite > 

. None 

Preassessment 

.Li^t'the study skills and' give- exerci-ses- useful in 
eotrecting difficulties in these areas • 

, Instructional Activity 

1. Read Chapter 9 in Zintz^ 

' -> 

2. For each limitation beloW* give several Ways you might 
correct the difficulty. • ' ^ 

a. Lack 'of skills needed to locate sources of .infor- 
mation . ' • 

b. Inefficiency in us.ing basic reference's. 

c' Limited skill in ^interpreting pictoral and tabular 
materials. * * ' 

d. Lack of diversified ' techniques of organizing 
information. ''^ 

' \ • . 

Post Asgessmer;t ^ . ' 

Compare your ideas with your peers, and then send' your ideas 
' to your instructor. • ► ; 

Remediation ' ' 

Locate information on study skills in a prof essional journal* 
or text and review. See your instructor for assiistance in 
,re-doing the instructional activities. * ^ 



Module #R-:0Q9 . 



Objective 



The student \wiil->e able t^b.'Show knowledge of oral reading 
difficulties. . ^ ' ^\-, • • 



Prerequisite | I * 

None ? 



I 



Pre assessment :; 9 

.« • 

List specific problems'! with oral reading and give ways to 
correct them. 

Instructional Activity^- j ' ' 

1. For each of the folipwing oral reading difficulties give 
several ways of correcting the problem. 

* 

\ a. Inappropriate eye-voice span^ 

\ ' b. Inability to phrcise properly.' 

\ ^ . ' 

\ c. Unfortunate rate and timing.- ^ - 



d. Emotional tenseness when reading arally. 



Post Assessment 

Compare your ideas with peers and' then send them to your 
•ins|:ructor^^ . , 

Remediation 

Loo^e information on oral reading difficulties in a 
professional joutnal or text and review. 

See your instructor for assistance in re-doing the 
instructional activities. , / » 
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; Modul^ #R-010 ; / 



' Objective 



The student* will be able "to sHow knowledge of specific 
limitati^ons in comprehension abilities. 



, Prg'recpiisite 
} None/ 



Preas^ssment 



'J 



List specific problems in coinpr.ehensi9n and give exeirci^^es 
or activities useful 5n correction. . ; 

Instructional Activity ^ • 

1. Read "chapter 8 inZ^ntz^, - -^-../ ' 

2. For e^ch -limitation beilow give^ ^evjeral ways you might 
recoghize the problem knd tell what can be, done to 
elimi'nate it. ^ " *^ ^ 

a. /'inability to locate and retain J-nformati on read. 

b. • Inadequate sense of organization of material. 

c. \ Limited ability in evaluating what is read. 

.di Immaturity in the cibility to interpret content, 
e;'. Lack of appreciation "abilities, 
f. Low !rate of comprehension. 
Post; Assessment ' ^ » 

Send this^ to your instructor after comparing it and\discussing 
it v^ith your peers. * . 

ReitiQdiation 

Locate information on comprehension problems in a professional 
texjb\ and; review it. 

♦ ' . * - 

See' ^our instructor for. special assistance in re-doing the 
instruptional activities above. ' ^ ; 



kodule %R'6xi: 



Objective \ ■ • \ 

The student will be abli. to show-kWledge of critical 
reading skills. -V. 

Prerequisite • \ 



> V 



None .v.. -\ 

Preassessinent \ . W 

Watson-Glazer Test of Cr itical.' Thinking \\ 
Tngttru etional Activity ^ \ \\ 

— ; * > 

1, Read Chapter 10 in The Readin g Process . 

^2i^" Observe a class discussion and\>fter half Jah hour » 
::-.^' *dfetermine percents for c^itagori^^ pf questioh;s: ^ 
Meidory o£^ facts, interpreting faVU, evaluation 
-oiUhe written statement and appli;,^ations of ^. 
principals . "^^^.V 

Post Assessment " ^ \ ^ 

Send results to your instructor. W 



X 



Remediation N^, ^\ 

Re-do Instructional Activities with" assistance ^«^m the^ 
instructor. 




1 



30 



Module #R-012 



•1 

oMective , 

Given episodes from reading classes student be able 

t6 discover strong and weak points ofi thi^'ljgSs'bru 

Prerequisite " .^^t - 

None . : 

P reassessment • ». 

None I 

Instructional Activity . ' 

1. 'Read "each episode carefully. 

2. Comment on what was happening. What was the teacher 

. tryingf, to do? In what ways was she successful and/or 
why wa§ the plan good? What would you .have changed if 
anything to strengthen the lesson? . 

3. Compare your comments with those provided.^ 
Post Asse^ssment * , 

Discuss the episodes with your .peers. 

Remediation , 

Re-do the instructional activities with assistance from 
your instructor. 
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Module #R-013 * 

■ <- *-■ . 

Objective 

Given, a ca'se study, of a sixth-grade boy with a general 
deficiency in all skills who has, acquired a set of 
ineffective reading habits and has formed unfortunate 
attitudes* toward reading the student will be able to 
diagnose the problems and suggest appropriate remedial 
procedures . 

Prerequisite 

None . 

Preassessm^ent 
None 

Instructional Activity 

1. Read the following case study and answer the questions 
below:' 

a.- Is this child a ^disabled reader? 

b* Who can most effectively give remedial work? . 

c. What is the nature of the instructional program 
to be developed? 

c 

d. How can improvement be brought about effectively? 

e. Are th^ere ariy limiting conditions within the child 
that must be considered? 

f. Are there^'^ny environmental conditions that might 
interfere with progress in reading? 

Post Assessment 

Send to instructor for evaluation. 
Remediation 

Re-do the instructional activities. 
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Module #R-014 



Objective 



Given a case study of a gifted boy who persisted in using ■ 
immature word recognition techniques the student will be 
able to diagnose the problems and suggest remedial procedures 

Prerequisite . 

None 

Preassessment * * 

Norle^ 

Instructional Activity 

1. Read the following case study and answer the questions 
below; 

a. Is this, .child a- disabled ifeader? 

b. Who can most effectively give .remedial ;^/ork? 

c. What is the nature of the instructional program 
to be developed? ^ 

d. How can' improvement be brought about effectively? 

\ 

e. Are there any limiting conditions within the child 
' that must be considered? 

f • Are there'^any environmental conditions that, might 
interfere with progress in reading?. 

Post Assessment 

Send to the instructor for efvaluation. 
Remediation ^ ^ 

Re-do the instructional activities. 
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Module #R-015 



Ob jective 

Given a case study of a bright third-grade boy deficient in 
slight vocabulary, in word-identification cuid recognition 
skills,- 'and in ability to read by thought units the stiident 
will be able to diagnose the problems 'and suggest appropriate 
remedial procedures. 

Prerequisite 

None 

Preassessment 
None 

. Instructional Activity 

*1. Read the following case study and answer the questions 
below: 

a. Is this child a disabled reader? 

b. Who can most effectively give remedial work? 

c. ^at is the nature of the instructional program 
to be developed? 

* d. How can improvement be brought about .effectively? 

e. Are there any limiting" conditions within the child 
that must be considered? 

f. Are there any environmental cofiditions that might 
^ interfere with progress in reading? 

Post Assessment ^ 

Send to' instructor for evaluation. 

Remediation 

Re-do the instructional activitie's. 




Module #R-016 
s 

Objective 

The student will be able to exhibit knowledge of the 
basic rules of syllabication. 

Pre r.equi site 

None 

?re assessment 

The student will be given a list of words to divide into 
syllables, telling what rule(s) apply. 

Instructional Activity 

Read pp. 164^165 (Zint:i) . 

1. Write a plan useful in introducing syllc±)les to 
- children in a small group. 

•* 

2. Use your plan to introduce syllables to a group of 
'children. * . 

3. Write a plan useful in teaching one of the rules you 
feel is most difficult to teach. 

4. Use your plan with a small group of children. 

Evaluate your lessons. Did you accomplish wh^t you 
^intended? ' * ^ 

Post' Assessment 

A post-test similar to the one used in the preassessment . ' 
Remediation 

Re-do the 'instructional activities'^ ^ 



Module #R-017 

Objective ^ . - 

The student will be able to exhibit knowledge of the basic 
rules of accent. 

Prerequisite 

None 

Preassessment 

The s.tudeni: will be given a list of words to^ccent. 

»• 

Instructional -Activity 

Read p. 16i6-167 (Zintz) . ' ^ - 

1. Write a plan useful in introducing children "^to accent. 

2. Use your plan to introduce accent. 

3. Evaluate you^: lesson. How would you improve it? 
Write a plan useful in teaching one of the* generalizations 

5. Use your plan.,- ' 

6. Evaluate your lesson. ^ 
Post Assessment 



A post-test similar to the one given for preassessment, 
Remediation 

Re-do the instructioriar activities. 



Module #R-018 



Ob'j active , * 

— ' ' ^ ' ^ 

Using diagnostic data previously acquired (see. LAC-R) 
the student will be able to organize a sequence of 
experiences designed to improve each ctvilf s particular 
reading difficulty. / 

<^ 

Prerequisite^ * 

' LACr.R 

Preassessment 

• 9 

None 

Instructional Activity 

1. For eac^i child you previously diagnosed^dn LAC-R 
complete the form begun in that unit. , Bei sure to 
describe the areas of reading diff^^Jtilty^V recommend 
specific techniques to be used Irf^tiorrectrng th^ 
difficulty and describe materials that mign\t be 
most helpful for this- child 

I — — 

Post Assessment 



Send the completed form to the instructor after discussion" 
with your peers. 



Remediation 



V 



. Re-do. the instructional activities above. 
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Ob-jective ^ 

To be able to develop plairs for independent work,. ^ 

Prerequisite ^ ' ' ' 

Completion of^Module #1. 

Rreassessroent 

This module requires the production of ^marterials for 
instruction that are unique to each student and each 
situation.. Therefore, it is advised that all students 
complete the following: 

Instructional Activity 

1. Select a section or unit of work from one of the basifc 
reading textbooks used in your classroom, 

2. Consult the teacher's manual for author purpose in 
development of that particular unit, 

3. Select £rom the various^ options that exist a prime focus 
for tha instructional unit. (Once this has been done, 
secondary goals may also* be identified.) 

4. Schedule a series: of activities that include the readihg 
material contained in the text as an integral element. 

5. In* addition to each of the stories, develop a series of 
related experiences for each. 

Post Assessment » 



Remediation 
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Reading 

. >j 

In short words not ending in^'"e", the vowel is 
usually / 

^ , 1. Long 

2. .Accented 

3. Short' 

4*. Silent , ^ ' 

5. Unstressed 

Ih short words ending in "e"^ the first vowel is 
uisually 

1 . Long 

2. Short ' , , 

3. Silent 

4 . Accented 

5. Unstressed 



In short words ending with a final letter' "e", that 
vowel is usually 

1. Short 

2. Long ^ 

3. Silent 

4. ' Accented 

5. Unstressejd 

if 

When two vowels come together in a word, the first 
vowel is usually - • 

1 Long 

2. Short 

3. Silent 

4. Accented 

5. Unstressed 

When two vowels come together in a word, the second 
vowel is usually 

' 1. Long 

2. Short 

3. Silent 

4. Accented 

5 . Unstressed ^ 

The "Schwa" sound is to be described as bteing 

1. Long , , ' ' ^ • 

2 . Shqrt 

' 3. Silent 

4. Accented 

5. Unstressed 



Reading 



7. 



In polysyllabic words, when two consonants appeajr 
between two vowels, the syllables usually divide 



1. 

2 

3: 
a. 



With the vowel ' t 

Between the two consonants 
After the consonants 
Before the vowel 



8. 



In a monosyllabic word, if. one consonant appears 
between two vowels the syllables usually divide so 

1. Second syllable begins wi^h a vowel 
' 2. The second syllable begins with a 
consonant 

^ » • 3. The second syllable^begins with 

neither a vowel nor consonant 



9. 
10. 
11. 



Give an example of a digraph 
Give ^an example of a diphthong 
Give an example of a* vowel 



1 



12. Give an exal^i^ple; of a vowel digraph 

13. Give an example of a word with a long A 
lU. Give an exam^e of a word with a long 0 



15. Give an example of a word-«T?/ith a long E 

^ & ' 

16. Give an example of k word wi!H:h a short 0 

17. Give an vexample of a word with a short E 

18. ^ Give an example of ja word with a short A • ^ 

19. It is estimated that when children enter first grade they 
have a comprehension vocabulary numbering approximately 

words . ^ 



20. 
21. 



When is a vowel and^when is it a con^onant?^^ 



List the Allowing in correct order from least to greatest, 

students 1. Speaking voccd)ulary " , • 

2. Writing vocabulary 

3. Comprehension vocabulary ' \ 
Reading vopabulary • 

,5-* Spelling voccUDulary - 



3 



Page 3 
Reading 



22. Compute the mental age of the following pupils 

^ I a. cA-= 8;6 

.. At . 'IQ = 121 

2. CA = 10.5 ' • 
IQ = 84 • . 

' 3. -CA =• 6.5 
IQ = 145 

23; When does c have the sound of (k)? (s) ? 



REFERENCE SYSTEM DESCRIPTION: L.A.C. - R,I,-^ 
qOMPONEl^ ReaHing and Laiiguage Arts * 
MODULE: ^^ l^ aqnosis of Reading Abilities '\ 
DEVELOPER: Dr. Robert Schmatz & Mrs, Janet Scott 
DATE OF DEVELOPMENT: Fall 1971 " 
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Module # R~001 



. Objective; 

\' The stud^kt will be aible to gain insight into pupil 
•behavior' Jbased on personal observations. 

/Fterequisit'e' 

• ■ ' 

PYgas^es sment^ \- " " . 

'^^11 indents wi 11^ complete "this m^dule,--^'^ 

InstrQa^ional^Activity \. - - ' ' * - • ' ' 



1, ^ldentifY-five 'sl:u4ei>t6' with ;whC)jii-'jfou- are working. 

2. Complete '^the:';a'ttaghiBd-cSse'' for each child. 



Post Asse^gme3:>t - 



Analysis di 'c.a s e & t u dy oy ' \ 



instructor. 



Remediation V 

V.'; 



Conference with vtri^tructor. Repeat ■ Module ROO-1 with 
five different pupil's. ' ^. ' 
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Name 



Case Study 
Sex 



Height Weighty 



^Grade 



I. Physical handicapis (GOiranent on the following) 
a. Impaired vision i „ 



b. Hearing loss_ 



c. Absence from school 



d. Low vitality _ 



eJ ^J-irequent illnessea 



f . Language .ii^pairment 



II. Educational' factors (comment on the following) 

> ^ * • ' * ' 
- .a/' Frfequent ^'moves ' 



• Id."^; Lacfk of in^vidual instruction when needed 



c. Universal pxpn(ption regardlfess oi^ mastery of skills 



d. Poor teacher preparation and/or diagnostic procedures^ 



>e. Lack of appropriate materials 



Page 2 - , - v ■ . 

Case Study - 

f. Other*^siblings - where in sch^ei ^ | ^ 

III, Personal adjustment (rate as above average, average, below 
average/ or - cbininent) . 

a . ^ F e e 1 i n g . lb f s e c u r i t y 



•b. Acceptance by_^eers_ 



c. Attitude towafrd school 



d. Degree of self-confidence 



e. Reaction to frustration 



f. Language facility 



g. Ability to follow directions 



h. Independent work habits 



i . Concentrati on 



— ^ 



j. Background and experfeAce ' 



k. Parent's attitude toward child's 'j:eading_ 



1, Parent's acceptance of child 



Page 3 
Case Study 



m. Estimate of home climate 



n/ bther appropl-iate observations 



Module # R-002 



Objective 



The student will be able to gain insight into the 
behavior of five children based on a socio-gram. 



Prerequisite 



Completion of ot^jective observation unit. 



Preassessment 



None 



Instructional Activity ^ 



1. Read the ditto from Zintz .explaining soCio-grams and 
their use. 

2. Develop a socio-gram which would be appropriate at 
your grade level. 

3. Administer the socio-gram to your class. 

4. Evaluate the results for your class, paying particular 
attention to the five students observed previously., 

5. Comment on the socio-gram, including ways to change it 
and its use^fulness. 

Post Assessment 

Discussion with peers. 

Remediation 

Reread Zintz - redo R-002 parts 3 and 4. Repeat post 



assessment. 




Module #R-003 



Objective ^ 

The student will be able to evaluate the reading achieve- 
meSnt of students using an informal reading inventory. 

Prerequisite 

V 

None 

Preassessment 

. . 

1. Define an informal reading inventory listing steps to 
follow in preparing one and also suggesting the 
limitations .and strengths of an- IRI. 

2. Read Chapter 3 in The Reading Process . • 

3 . Prepare a complete IRI . 

4. Administer it to five students. 
'5. Interpret the results. 

6. Make recommendations for each child ' s, reading program 
based on the IRI results on the report included in 
this packet. ' 

i 

7. Administer the interest inventory^attached. 
Post Assessment 

Analysis and discussion with instructor. ' 

Remediation , , ^ 

Re-read Chapter 3 - resubmit the reading inventory with 
results. 



i 

id' 



Prom: Kottmeyer, William. Teacher's Guide for Remedial Reading, 
Webster Publishing Company, St* > Louis, pp. 37-^39, 1959* 

INTEREST INVENTORY AND BACKGROUND INFORMATION 



Name 



1. What do you like to do in your Spare time? 
What do you usually do right after^ school? 

In the evening ?^ 

" On Saturdays ?_ 

On Sundays? * ^ 



With whom do you like to play? 



2. How many brothers and sisters do you have? 
How old* are they? 



Do you- play with them? . 



3. What kind of work does your father do? 
Where? 



Does your mother ^aye a job, too? 
What? 



If your mother works, who takes care of you when you come 
bome from school? 

Who gets your breakfast? 

~ ' 

Are there any jobs you are supposed to do regularly at home? 



4. To A^hich clubs do -you belong?J^ 
What do you ,do at your club:? 



How long , have you been a member ?_ 
Are you an officerl 



5. Do you go to Sunday \School or church? 



6. Do you take any special lessons? _^ 



How. long? 



ERIC 
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Interest Inventory and Background Information 



7, What are your hobbies? 



What tools or playthings do you have?_ 
Which do you like best? 



DO you let other children use your toys? 
Is there any ^ tool or vtoy yo.u^ want badly? 
8, DO you have afi allowance? | 



Have you ever earned any money? How? 

\J What do you do with yp^ monLy? 

9. How often do you go to the mpvies?_ 

" Withr whom do you usually go? 



Which are the two best movies you ever saw? 



Which of these kinds of pictures do you like best? Comedy , 

♦ 

Sad, Western, News, Love, Serial, Mystery, Gangster, any 

othet? . 

Who is your favorite actor? Actress? 

.lO,, Do you have a television set? 



What are. your favorite programs? 



''How much time do you spend watching television? 
II. What are your favorite radio programs? 



Hov/ much time do you sjJend listening to the radio?_ 
To 'how many programs do you listen regularly? ' 



12. Have you ever been to a farm, circus / zoo,, art museum, amuse- 

ment park,- concert/ picnic, ball game, another city? 

} 



^0 
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Interest Inventory and Background Information 



Have you ever taken a trip by boat,^ train, bus, auto, 
airplane? ' 



Where did you go? 



Where did you go last suininer?_ 

13. Do you have a pet? 

What? ' ' 



14. Which schools have you attended?^ 
Where? 



Do you like school?_ 



What subjects do you like best?^ 



Which do you dislike? 



15. Do you enjoy reading? ^ 



Do you like to have someone read to you?_ 
How -much time do you spend just reading?_ 



Do your parents encourage you to read^ at home?_ 
What are some books you read at home? « 



Do you have a library card?_ 
How often do you use it? ^ 



Do you get books from the school library ?_ 
How many books of your own do you have? 



What are some books you would like to own?^ 
How many books are in your home? 




What kind of reading do you like best? History, Travel, Plays, 



Essays, Adventure Stories, Sci^^e , Poetry , Novels, Detective 
Stories, Fairy Tales, Mystery Stories, Biography, Music, Art? 




Interest Inventory and Background Information 

What newspaper do you read? 

What part do you read first?_ 2_ 

Do you get any magazines at your house? 

Do you read them? Which ones? 

' What is your favorite magazine? 

16. What would you like to do when you grow up? 

What would your parents like you|to do when you grow up? 



ERLC 
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Module #R-004 ' - 

Objecti ves ^ , > 

The student will be able to demonstrate diagnostic skills 
necessary^ in administering standardized tests, 

iPrerequisite 

None * . ' 

Preassessment 

List t)ne achievement, one diagnostic reading, one I.Q, test 
and one readiness test an4 suggest their limi^tations and 
strengths 

Instructional Activity 

1. Read Chapter, 21 in ^ The Reading Process * ' i 

2. Administer to each; of five children one diagnostic 
reading test, one .achievement test, one I.Q. test 
and one oral reading test. ^ 

3. Record the results in detail on the report attached. 
.(Include results of IRI's completed (stop after page 6) 

U. Administer a reading readiness test to a K or 1 student 
record the results "and interpret the findings. 

Post Assessment 

— ^ 

Reporting of pupil* data to peers. 
Remediation 

Conference with instructor. 



1 



I 

1 



WISCONSIN STATE UNIVERSIT^ 
» ' Stevens Point/ Wisconsin 

^ Reading Analysis 



!• Student's name^ 
2, Age_ ' _ 



3. Birthdate 



t 4 • School 



5. Grade Level Status_ 

6, Date of Report 



?• Student^Xnstructed by^ 




1 ^ . ' 



"1 



C 



1 " 



Data from Testing Program 



A. Intelligence 



y 



B. Achievement ^ 



e. Survey'.and Diagnostic * (Formal and Informal) 
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II. ^ Description of the Pupil 
. "A. Physic^r Factors 



^ B.'i '^nteLlectual Factors 



• 



C. Personality Factors 



/ 



/ 



/ 
/ 

/ 



- . ;■ ■ . /' 

I D. Sp^ecial Learning ProbXems To Be Considered 

During Instruction . 




I. 

I 



f 



■ ■ ■ i;i 
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III. Appraisal, of General Reading Abilities 



IV. Suironary of Remedial Program > 



A. Major Skill Difficulties rto be Dealt With Dxiring 
Remedial Experience 



B. Techniquesjl Games, and Materials Utilized 



ERIC 
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\ 



C. Detailed Recommendations for Future Reading 
Instruction 
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Module #R-005 

Objective 

■ 1 

The student will be able to demonstrate the ability to 
select suitable diagnostic instruments • 

Prerequisite' 

None . t 

Preassessment 

— — * 

None J 
Instructional ActjLvity 

1. Select the I.Q. te^ you feel is the best available 
test to use with the children with whom you are working'. 

2. Explain the crite;ria you used in making your selection. 

3. Do the same for an achievement test and a diagnostic 
reading test. 

Post Assessment 

Discuss your selections with your group and then submit to 
your instructor. 

Remediation 

Re-do the instructional activities with guidance from the 
instructor. 

Review test data in Euros "Mental Measurement Yearbook. 



f. 
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GENERAE'-BEHAVICmAt OBJECTIVES - READING' 

<y»\ 

The beginning teacher should: 

A. Demonstrate diagnostic skills through administraticrx 
and evaluation of several instruments, 

" ■■ ' ' ' ■ — 

1. ' KSelf-designed Informal Reading Iiwentory 

2. ; Durrell Analysis of Reading Difficulty 

3 . Diagnostic Reading Scales 

. ft . Metropolitan Readiness c^r Murphy-Durrell Reading 

5 . Otis-Lennon Mental Ability 'Pests 

15 • Stanford Achievement Test 

7. Gilmore Oral Reading Test 

B. Demonstrate knowledge of the reading akills and 
difficulties involved. 

1. Word recognition 

2. Comprehension 

3. Study skills 

ft. Critical reading 

5. Orientation 

6 . Oral reading 

C. Demonstrate ability to plan a program based on 
diagnosis . 

D. Be able to list the strengths and weaknes^ses of 
approaches to beginning ^reading . - ^ 

:i. 1/t/a , 

2. Words in color 

3. Experience charlj/s 

ft. Linguistic approaches 

5. Basal series 

6. Grouping ' " ' ' 

Know and select wisely from materials available for reading 
instruction. . * ' 



MISCELLANEOUS 



Spelling 
Writing 
Choria Speaking 
Questioning 
Psychological Foundations of Reading 
Readability 



b3 
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Module #SP-001 



Objective 

To be able to teach spelling to a group of children with 
all i)upils being successful in learning a list of 18 words. 

Prerequisite ! 
None 

Preassessment ^ 

Write a description of the corrected test technique for 
teatching spelling, listing advantages and limitations. 



Instructional Activity ' 

View the video tape and complete the' spelling lessons 
contained in that presentation. 

Usiiig the corrected technique , teach spelling to a gro 
or Iplass for the period of three to four weeks. Keep 
accurate records and send results to your instructor. 

Post Assessment \ 

V 

Provide data from spelling tests that indicate success 
ratio of students. 

Remediation 

Read Encyclopedia pf Educational Research on SPELLING. 
Write a- report on'^the recoininendations of E. Horn as 
outlined in that document. 
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Module #W-001 



Objective 

To be able to manuscript or write (cursive) alphabet in 
an accepted manner. 

Prerequisite 

None 

Preassessment 

Presentation of all letters in manuscript and cursive 
alphabet for acceptance. 

' Instructional Activity 

Reproduc,e the letters of the alphabet on a page of paper 
and mail to your instructor. 

Prepare a chart for use with children using your dM^i 
manuscript. Have it evaluated by your teacher or team 
leader. 

• r 

Post Assessment . ■ 
Evaluation by instructor. 
"Remediation 

Practice 111 . 



Module #CP-001 



Objective , / 

To improve .^e oral presentation skills of a group of 
elementary pupils. 

Prerequisite 

None J 
Preassessment 

None 

Instructional Activity 

1. . Identify A choral reading suitable for the age and 

interest of the children with whom you are working. 

2. Prepare an audio tape of a selected group or class 
of pupils reading the. paper you haVe selected. 

3. Analyze the tape and assist the pupils in choric 
speaking with variations and adaptations as seem 
necessary. Upon completion of these tasks, retape 

* the same selection. 

Post Assessment 

Send both tapes to campus, the pre and post readings for 
review by youi; instructor. 

Remediation 

Find a selection on the teaching of choric speaking in 
a professional text in Language- Arts and review Suggested 
practices. Re-do the above. ^ ' 




Module #Q-001 



Objective, ^ * 

The student 'will be able to impt'ove his ability to ask 
•questiohs ♦ ' , . 

Prerequisite ^ ^ 

None - ' , , ' , 

Preassei^sment . * ^ 

Have someone record your ^rpading lesson • ' Analyze it as 



to levels of thinking req,uired of ^students • 
Instructional "!i^ctivity ' 
1. Read «.ntz V pages 8 - 12. 

t ^^7o ciassroo'ms sind tape air reading groups. 



2. Visit two c 



Analyse the 
required of 



questions asked as to lev.el of thinking 
students. 



4. * Prepare a"^^ reading Tesson arid have it taped. 

5. Analj?zC*^e lesson as to level of thinking required of 
students 

Post Assessment 

Send your final tape and it^ analysis to your instructor , 
for re^view. ^ ' 

Remediation 

WritQ a review of Frank J. Guszak's artical "Teachers 
Questions and Levels of Reading Comprehension" Perspectives 
in Reading; The Evaluation of Children's Reading* Achie^/ement 
(Newark, New Jersey, International Beading Association, 1967) 
pp. 97-10^. # ^ 

Re-do the above, steps 4 and 5. 



Module #PSYC-061 • 

* ^ , ' * 

Objective - ' ' . 

To be able to ^how an understanding of the psychological 
foundations for reading instruction. 

Prerequisite , ^ 

None , • 

Preassessment 



■0 

None' 



^- r 



Instructional Activity 

Read Zintz, Chapter two. ^ ^-^^ 

1, Explain hpw capacity, practice, mptivation, transfer 
• forgettin^gr and understanding related to reading. 

Post Asses 6meat ' \ 

Remediation . ' , , 

(. * ' * 

^ " ""^ ^ ' * 

1. Re-read chapter two - consult with instructor. 

2. Re-do above. 
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Objective 

The s.tudent will be cible to apply the Dale-Chal^L or 
readability formala to texts. 

. Prerequisite ^ 

None V ^ < / /' 

Preassessment 

' ^ - *" ' 

Define readability ^nd outline a method used. in. determining 
the readability level of a- Sook. ' / 

Instructional Activity 

1. Read the handouts describing' the readability fomvulas.^- 

2. Determine the readability level of the Gettysburg. 
Address. * ^ ' / 

• ' * • 

3. Determine the ifeadability level of 'a basal /text,, f 

• several library books, and yjwir ^cial studies text(s) . 

Post Asses'sment ^ ' • I ! ' . ^ 

Discuss the factors involved in the relationship of ; the 
reading program and other curriculum areas :^{th regard?, 
^to readability of texts. - * y/^: 



Remediation 



Re-do the above. 



Objective . ' * . 

The student will be able to show an understanding' of the 
needs of the rural poor* / 

, Prere qui site ^ ' 

.None 

Preassessment - 

None * ' * > • 

instructional Activity 

' 1. Read ZintZ' - Chapters 14 and 15* ^ 

2, List specific needs of the children of your area that 
are related to reading. 

3* Describe ways in which the reading progjram may be adapted 
to meet these needs. 

, Pjpst Assessment 



Remediation 



Re-read chapters 14 and 15 Zintz. 



Review the strengths and weaknesses of different approaches 
to teaching reading and select elements you feel wpuld be 
most helpful from any of the methods in teaching in your area, 



